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Inclusive education is
about embracing all,
making a commitment to
do whatever it takes to
provide each student in
the community—and each
citizen in a democracy—an
inalienable right to belong,
not to be excluded.

Inclusion assumes that
living and learning
together is a better way
that benefits everyone, not
just children who are
labeled as having a
difference.

- Falvey, Givner & Kimm,
1995, p.8
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Register today for July 14 training!

Date: Tuesday, July 14, 2009
Time: 9:00 to 4:30 p.m.
Where: ESC Region XIlI
5710 Springdale Road
Austin, TX 78723

Co-sponsors:
Education Service Center, Region 13
Austin Independent School District

Take a tour through the nationally-
recognized training manual for
educators, Working Together to Educate
and Include Students with Down
Syndrome, the first comprehensive
hands-on reference to guide Texas
educators in building a solid educational
foundation for children with Down
syndrome and other special learning
needs.

About the workshop

You will build a solid foundation of
knowledge about: Down syndrome and
inclusion; health issues affecting
learning; academic instruction in
reading and mathematics; tools for
effective behavior management; and
building friendships and social skills.
Workshop attendees will be equipped
with the supporting information,
teaching strategies, and concrete tools
to be used in effectively educating and
including students with Down
syndrome.
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Who should attend?

This workshop is appropriate for
general educators, special educators,
teaching assistants, paraprofessionals,
administrators, medical professionals,
and therapists who interact with
students who have Down syndrome.

Registration

Registration is $35, which includes the
workshop, a copy of the packet “Working
Together to Educate and Include
Students with Down Syndrome” (a $25
value), breakfast, lunch and drinks.

About the presenter

Judy Mayo is long-time educator with 26
years as a teacher of children ages 3
through 22 in and out of the special edu-
cation setting. For the last 10 years she
has served as an administrator of a
school for students with significant
disabilities and a special education
instructional coordinator in the Austin
Independent School District. Her
passion as an educator has always been
for children with the greatest challenges.
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In Every Issue:
Book Review

EMMA'S GIFTS" is a film
about differences -- how they
matter and how, more impor-
tantly, they don’t matter.

Emma was born with Down
syndrome which makes her
different from her twin sister,
Abigale. Our expectations are
automatically lowered. Yet, in
teling Emma’s story through
the eyes of her parents, the
film challenges our perception
of difference. Why does the
assumption exist that differ-
ence equals deficit - that spe-
cial needs equals little poten-
tial? At age 3, Emma’s read-
ing ability defies society’s
stereotype of low expecta-
tions.

Emma is not different. She is
an individual full of excitement
and curiosity. She walks
through the door of the same
pre-school class as her typi-
cal peers. Watch her run and
skip on the playground; her
classmates have yet to learn
to see her differences. In time
they will.

As we experience this family’s
journey through the preschool
years, we see the power of
advocating for a child’s rights
and the importance of early
intervention. As we experi-
ence the strategies used to
mainstream Emma in the
school environment and wit-
ness the grueling process of
the Individual Education Plan
meeting, we see that anything
is possible - that everyone
benefits from including chil-
dren with special needs in
their community and educa-
tional environments.  Ulti-
mately we are encouraged to
embrace difference and never
to underestimate the gifts that
every individual has to offer.

"EMMA’S GIFTS" is a great
resource for parents of chil-
dren with special needs and
educators who seek informa-
tion about early intervention
and building an inclusive
classroom setting.

Myths and Truths

For individuals with Down syn-
drome, success in the commu-
nity and workplace as adults
requires the opportunity to con-
tinue to grow and learn in the
classroom along with those who
will later be their co-workers and
neighbors. Thus, it is important
to dispel the myths associated
with Down syndrome and recog-
nize that their social, emotional,
and educational needs are
mostly the same as those of
other children.

Myth: People with Down syn-
drome are severely retarded.

Myth:  Adults with Down syn-
drome are unemployable.

Businesses are seeking young
adults with Down syndrome for a
variety of positions. They are
being employed in small and
medium sized offices, by banks,
corporations, nursing homes,
hotels, and restaurants. They
work in the music and entertain-
ment industry, in clerical posi-
tions, and in the computer indus-
try. People with Down syndrome
bring to their jobs enthusiasm,
reliability, and dedication.

Myth: People with Down syn-

Standard IQ tests will score chil-
dren with Down syndrome in the
mild to moderate range of mental
retardation. However, these tests
do not measure many important
areas of intelligence and you will
often be surprised by their mem-
ory, insight, creativity and clever-
ness. The high rates of learning
disabilities in students with Down
syndrome often mask a range of
abilities and talents. Educators
and researchers are still discov-
ering the full educational poten-
tial of people with Down syn-
drome. See
www.craigblackburn.org for a
shining example of a young adult
with Down syndrome who gradu-
ated high school with a regular
diploma and now travels around
the country as a self-advocate!
Jason Kingsley, one of the au-
thors of Count Us In, also gradu-
ated with a regular diploma and
passed all his New York State
Regents Competency exams.

drome are always happy.

People with Down syndrome
have feelings just like everyone
else in the population. They re-
spond to positive expressions of
friendship and are hurt and upset
by inconsiderate behavior.

Myth: Adults with Down syn-
drome are unable to form close
relationships leading to marriage.
People with Down syndrome
date, socialize, and form ongoing
relationships. Some are begin-
ning to marry.

Myth: There are no effective
treatments for Down syndrome.
Research on Down syndrome is
making great strides in identify-
ing the genes on chromosome
21 that causes the characteris-
tics of Down syndrome. Scien-
tists now feel strongly that it will
be possible to improve, correct,
or prevent many of the problems
associated with Down syndrome

“People with
Down
syndrome
bring to their
jobs
enthusiasm,
reliability, and
dedication.”

in the future. Particularly encour-
aging is the recent establishment
of the Stanford Center for Re-
search and Treatment of Down
syndrome, whose mission is to
conduct research and develop
treatments related to the cogni-
tive disabilities related to Down
syndrome.

Myth: Children with Down syn-
drome will never grow up to be
independent.

Parents and society are coming
to understand the aspirations of
persons with Down syndrome to
participate in all aspects of com-
munity life: education, recrea-
tion, employment, social, and
family life.

Myth: Having a sibling with
Down syndrome will be a hard-
ship for your “typical” children.
Most families report that their
“typical” kids are more compas-
sionate, patient, and tolerant of
all people because of the experi-
ence of having a sibling with
Down syndrome. The sibling
relationship is generally a typical
one — full of love, occasional
arguments, and just being to-
gether.

Down Syndrome Myths and Truths.”
National Down Syndrome Society. http://
www.ndss.org/index.php?
op-
tion=com_content&task=category&sectioni
d=23&id=58&Itemid=234

(accessed October 10, 2007).



Parents and teachers should prepare for the plitysibat a child with Down syndrome will wandeust as you would prepare for
a fire or tornado; create a plan and review it corcevice a year. Don't dismiss it just becaudesisn’'t happened. Thereis a
greater likelihood than not that a child with a elepmental disability (such as Down syndrome) wiinder. One reason children
with Down syndrome have a tendency to wander isbge they often have an inability to assess daorgerprocess the conse-
quences. The medical term for wandering is Elopgméke the couple who sneaks off to be marriatetly without anyone
realizing it until they are gone.

A child who wanders will slip away quietly whenwraattention has been diverted, even for just adeeonds. The child will not

yell or scream and cause a lot of disruption; ydujust suddenly notice he/she is missing. It teppen in an instant and can
result in a tragedy.

Safety Tips for Students Who Wander

Rearrange the classroomMy son wandered off once while th&0 Minute Radius - Create a lost child plan that would include .

teachers were preoccupied cleaning up paint thathan child a 10 minute circumference search starting fronctiilel's class-

had spilled. My son used the opportunity to simpiik right room. Search the most dangerous areas first; aacstorage

out of the classroom. The teachers thereafterarged the facilities, sources of water and busy streets. o8chtaff should

classroom and positioned a 3 foot high bookcask witeels in be assigned specific locations to search upon fgdhe lost

front of the doorway. child signal. Staff should remain in those areasl the child
has been located.

Add a bell or noisemaker to the door The daycare center my

In Every Issue:
Positive Behavior
Management

Each of us communicates
through our words and
behaviors.
What is your student with
Down syndrome trying to
tell you?

The law does not require that every
child with a disability have a behav-
ior plan, but some experts say it is
a good idea to have a behavior
plan in the IEP as it will help every-
one support the child in the most
effective manner.

The IEP team can create a behav-
ior plan that helps the school to:

understand the meanings of
the behaviors,

understand what might cause
the behaviors to happen,

understand how to use posi-
tive behavior supports.

The best behavior plans will have a
designated period of time where
objective data is being collected to
determine the function and cause
of the behavior. Data should be

son attended didn't have a good security systemamddn't School Code -Review the school's lost child policy once or (aviewed by the team and modifi-

afford to get one. But they did install a $30 aiaso that whentwice a year. Create a plan for the child of conceName the
the door was opened a chime would sound and alzrteicher emergency plan after the child and advise the dchexsonnel
that someone was exiting the classroom. A seeth$ httached what to do specifically (be sensitive to siblingsoamight attend
to the door handle or above the doorway would désthe trick. the same school when thinking of a nhame for th@aicbode.)

For example: Code Adam Step One: Staff member mdr
Know the attractive nuisances around the schodParents andtices the child is missing should contact the stlffice. Step
teachers should discuss the things the child rac#d to. For Two: The office announces Code Adam over the coter
example, water is an attractive nuisance for my. sbie loves system. Step Three: Staff members search thsigreed loca-
water. When the teachers were cleaning up thiedpilaint and tions. Step Four: Call 9-1-1 after a predetermiinember of
my son walked out of the classroom, he was locdt®én the minutes has passed. Factors to consider whenntetag how
hall, in an empty classroom, at a sink attemptimgvash his many minutes you should wait would be the age efdild and
hands. the proximity of the school to a busy intersection.

Direct Route Home -Include in the search plan the daily routdentification — Parents should obtain an identification bracelet

to and from school taken by the child. The childymhave or badge for their child. Particularly if the ahik non-verbal. A
noticed on the daily school bus ride something #tekes her very talkative child might become so frightenedhiéy become
curiosity and when given an unsupervised opponusiite will lost that they will not be able to tell someondrtiname. This is
go searching for it not realizing the danger shglasing herself especially needed if the child rides the bus arrthduield trips.
in.

Chain of Assignment or Buddy System Do not trust that a
low student to teacher ratio will prevent the cHilom wander-
ing. If no one is assigned to be responsible foarticular child
that child can wander off. When my son wanderetd tme
school parking lot unsupervised he was one of Ssptmolers
that 2 or 3 teachers were “watching.” Howevercsino teacher

Teach Safety Rules Students with Down syndrome can learn
to follow the safety rules Keep the rules simgohel clear.
Incorporate safety games into the lesson planistitise student
obtain permission before leaving the class. Revfesvwith the
child often and ask him to repeat the rules (ifsheerbal).

was assigned to watch him specifically he usedabian oppor- Good Job Chart— The teacher might consider adding a line to

tunity to simply walk off the playground. Teachset®uld make the Good Day/Good Job chart rewarding the goodysafehav-
assignments so that one teacher is responsibthdarhild of ior they want the child to model. This is positieeenforcement
concern. and encourages the good safety behavior.

A football field is 100 yards (333 feet) in length. A 4 year old child can travellémgth of a football
field in 60 seconds.

There are no seconds to spare to try to pull together a plan when youenthtit a child is  missing.
PLEASE BE PROACTIVE!

cations should be made to the
behavior plan if it is appropriate to
do so.

Behavior pointers:

Avoid confrontations and
power struggles.

Provide an appropriate peer
role model.

Modify rules that may dis-
criminate against students
with developmental delays.
Develop a system or code
that will let the student know
when behavior is not appropri-
ate.

Ignore attention-seeking be-
haviors that are not disruptive
to the classroom.

Arrange a designated safe
place that student can go to.

Develop a code of conduct for
the classroom and visually
display it in an appropriate
place where all students can
see it, review it frequently.
Develop a behavior interven-
tion plan that is realistic and
easily applied.

Provide immediate reinforcers
and feedback.



Registration form: Working Together
July 14, 2009

Name:

Email:
Address:

City, State, Zip:
Phone:

| am a (circle all that apply):
GenEd Teacher TA/Paraprofessional ~ SPED Teacher Administrator
Therapist Other

“We must be the
advocates of hope

Payment ($35/ registration)

I would like to request financial aid

| am enclosing a check made payable to DSACT
Total Enclosed:

and challenge when —
barriers are imposed —
on individuals with

S o I am the official DS Specialist liaison to DSACT in my district: ISD (free)
disabilities Pl h Vi MasterCard
restricting their o ; ease charge my Visa or MasterCar
access to a full and Name on card: Exp
inclusive life.” ' '
o Purchase Order #:
- Dan Snobl, Director of School District:
Physical Education and
Disabled Student Services, Spanish interpretation provided with advance request.

Southwest Minnesota State

University . . .
Mail payment and registration form to:

DSACT 3710 Cedar Street Box 3, Austin, TX 78705
Contact DSACT at (512) 323-0808 or email: dsact2008 @yahoo.com.

Down Syndrome Association of Central Texas

3710 Cedar Street, Box 2
Austin, TX 78731
512-323-0808 ph
www.dsact.com
info@dsact.com



